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ABSTRACT

Studying while working in the era of the COVID-19 pandemic has become a
challenging experience among nursing students. Various experiences such as positive
and negative experiences as well as challenging experiences in online learning were the
themes of several qualitative research results. This study aimed to investigate nursing
students' challenges in studying while working in the era of the COVID-19 pandemic.
Two focus-group interviews were conducted with 17 participants (age 40-60 yo) who
have working experience as a nurse for more than 10 years in an extension nursing
program at one of the private nursing schools in Bandung, Indonesia. Trustworthiness
was established by Lincoln and Guba's criteria. Then, the qualitative inductive content
analysis was performed. Four themes were generated namely time challenges,
technology challenges, individual challenges, and learning challenges. There were ten
sub-themes emerged namely studying and working at the same time, dividing time
between studying, working, and doing household chores, time and location difference,
use of computer and zoom, internet network, age and length of time not in college,
physical health, credits and many courses, lots of learning tasks and learning strategies.
While there is a growing body of research on the online learning challenges in the era of
the Covid-19 pandemic, a need to continue to study it through thoughtful, well-designed
studies to serve as a guide to scholars and educators in online learning and beyond.
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BACKGROUND

CoronaVirus Disease 19 (Covid-19) is an infectious disease caused by
SARS-CoV-2 which has become a global pandemic, including in Indonesia. The
government carries out a program of efforts to control the spread of Covid-19, such as
the Large-Scale Social Restriction (PSBB). This policy is regulated in Government
Regulation No. 9 of 2020 concerning PSBB Guidelines and then Regional Heads make
regulations in their respective regions related to the implementation of PSBB. The
education sector is also affected by the introduction of online learning to replace
face-to-face learning in the classroom (Purwanto et al, 2020). Likewise, policies in the
education sector are carried out with the issuance of the circular letter of the Ministry of
Education and Culture number 15 of 2020 concerning Guidelines to implement learning
from home during a crisis due to the Covid-19 outbreak. Which states that learning from
home is the main choice during the pandemic. Thus, all students in Indonesia carry out
online learning, including nursing students who are studying while working.

Previous studies globally found the various experiences of students while
participating in online learning. Positive and negative experiences as well as
challenging experiences are the themes of several qualitative research results (Ferri,
Grifoni, and Guzzo, 2020; Ullah et al, 2021). In addition, numerous stressors, such as
economic burden, fatigue, network constraints, a lot of tasks, interactions with lecturers
and friends, and a home atmosphere that makes students lazy to do assignments, etc are
described by students during online learning (Dhawan, 2020). In fact, various
challenges are also faced by Indonesian students. Inadequate facilities such as not
having a laptop, and inadequate signal in remote areas are student complaints.
Unpreparedness to take part in online learning suddenly so that they feel less effective
in receiving learning material is also reported by research results (Astini, 2020; Harianto
andSumunar, 2018). Another challenge is the cost of online learning. Students said that
the expenses were big enough to buy internet quota (Naserly, 2020; Yulia and Defina,
2015). Positive social experiences are felt by students who are more comfortable in
asking questions and giving opinions because they do not feel the pressure from friends
that is usually felt during face-to-face learning in class (Firman & Rahman, 2020;
Gultom and Tambunan, 2021; Situmorang and Tambunan, 2021). Positive experiences
in the mental aspect are described by motivation and independent learning that are
interrelated. High student motivation to learn shows high independence as well (Fitriani,
Haryanto, and Atmojo, 2020).

In fact, the pandemic conditions provide opportunities for nurses who are
working to get further education. Online learning certainly presents its own challenges
for nursing students who take continuing education while working. The challenges of
crowded lectures and work activities so that students who work must be able to divide
their time between lectures, study, and rest (Abante et al, 2020). Furthermore, research
by Hamadi, Wiyono, and Rahayu (2018) shows that there is higher stress compared to
students who do not work. Limited network and internet access, technical obstacles in
learning, and the ineffectiveness of the mentoring system are challenges in the
application of online learning in nurse professional education (Harianto and Sumunar,
2018).

Despite these findings, there remains a dearth of evidence-based solutions that
aim to describe theffkperiences of nursing students who are working while participating
in online learning. Indeed, this is a key target area for universities and online learning




services, particularly since more opportunities for online leaﬂng in this era of the
Covid-19 pandemic, particularly in Indonesia. Therefore, this current stfflly sought to
conduct a series of focus groups with an extension program for nursing students. The
aim of this research was to highlight the challenges faced by the extension program of
nursing students who take online learning while working as a nurse.

METHODS

A qualitative focus group research design was employed in this study. Focus
groups are an in-depth group interview method in which participants are chosen as a
deliberate, though not necessarily representative, selection of a certain community, and
the interviews are focused on a given topic (Polit and Beck, 2018). Focus group
interviews have a particular group dynamic, therefore the type and amount of data
gleaned from group social interactions are frequently deeper and richer than that
gleaned from a one-on-one interview (Creswell, 2014). In this study, we focused on
nursing students who are in an extension program (after completing the Diploma 3
Nursing Program continue to Bachelor Nursing Program), working as a nurse while
attending online learning in the Covid-19 pandemic era.

Using convenience sampling, the authors asked the members of an academic
stage undergraduate extension program who take online learning during the Covid-19
pandemic era in the academic year of 2020/2021 and 2021/2022. The participants from
the Faculty of Nursing at the private nursing school located in Bandung, Indonesia aged
40-60 years are still actively working as nurses with a working period of more than 5
years. [It's crucial that focus group participants can converse freely with one another
during the interview (Hennink, Kaiser, Weber, 2019). While using the zoom meeting
platform, a total of 17 members in both groups agreed to participate in the focus group
interviews. The participants’ demographic profiles arc shown in the tablel.

Table 1. Participants Characteristics

Variables Frequency (n) Percentage (%)
Gender
Male 6 35
Female 11 65
Age
40 - 45yo 3 18
45-50yo 3 18
50-55yo 9 52
55 - 60yo 2 12
Work Experience
<10 years 0 0
10 - 20 years 3 18
20 - 30 years 10 58

=30 years 4 24




Two focus group interviews with 8-10 participants in each group were conducted
from June to July 2022. As described above, the Faculty of Nursing Science offers an
extension program in which online learning has taken place during the Covid-19
pandemic era since March 2020. Hennink, Kaiser, Weber (2019) recommend a group of
six to ten people for a group interview. Therefore, in this study, we conducted interviews
with 8-10 participants in each group to ensure adequate information was given by the
participants through an online platform. The researchers prepared the following four
questions as an interview guide: 1) How do you understand the challenges of students
studying online, but while working as a nurse; 2) How is your experience in engaging
the learning process using the online system; 3) What challenges do you face in
participating in online learning while working as a nurse; 4) How did you overcome
these challenges, can you describe them one by one?. All interviews were conducted in
the Indonesian language, recorded, and transcribed verbatim. Each interview lasted
50-60 minutes. Two participants were off-camera during the interview for reasons of
duty. The interview excerpts in this study were translated from the original Indonesian
transcripts into English.

The 1975 Declaration of Helsinki served as the guide for this investigation
(2008 revision). The Ethics Review Committee approved it of Fakultas Ilmu
Keperawatan UNAI No.227/KEPK-FIK.UNAI/EC/IV/22. The guarantees of anonymity,
data confidentiality, the freedom to participate in the study without payment, and the
publication of the findings were explained to participants verbally and in writing. All
individuals gave their written, informed consent to participate in the study. Anytime
they wanted, they could leave. After the interviews, participants were given a voucher
of quota as a token of gratitude.

A qualitative and inductive data analysis based on content analysis was
performed (Elo and Kyngas, 2008). The analysis process consisted of three main
phases: 1) preparation; 2) organizing; and 3) reporting. In phase 1, the first author
examined the data several times, noted the measuring units (textual passages), and then
categorized the key themes. Phase 2 involved organizing and categorizing the codes and
creating sub-themes and themes. Preliminary analysis results were shared with the
second author, and the organized data were modified until consent was obtained. As a
result, four main themes composed of multiple sub-themes were generated. When there
were no more emerging ideas, the data became saturated. After consensus was reached
by all authors, sub-themes and themes were established. All analyses were done
manually, in Indonesia, and translated into English at the time of writing.

The following strategies were used to increase the trustworthiness and
credibility of the data analysis (Lincoln and Guba, 1985). The researchers performed a
continuous analysis and described the results of the analysis process in detail. In the
group zooming period in which the participants gathered, a summary of the results of
the study was shared, and the member check was carried out. After listening to the
authors explain the results, participants discussed the results in groups for about 15
minutes and provided feedback to the authors. Participants generally agreed with the
results and spoke more about what they felt about their challenges in working while
engaging in online learning during the COVID-19 pandemic era. The methods and
results followed the Consolidated Criteria for Reporting Qualitative Research




guidelines-a 32-item comprehensive checklist used in reporting data from interviews
and focus groups (Guba and Lincoln, 1989).

RESUKERS

Focus group interviews were conducted with 17 nursing students in an extension
program at a private nursing school in Bandung, Indonesia to explore their challeng§§ in
working while engaging in online learning during the COVID-19 pandemic era. As a
result of qualitative inductive content analysis, 25 codes were extracted and four themes
were generated: “time challenges”, “technology challenges,” “individual challenges,”
and “learning challenges.” The structure of the themes is shown in table 2. Hereinatter,

each theme is described in order.

Table 2. Themes structure

Themes Sub-themes

Studying and working at the same time

Time challenges Dividing time- between studying, working and
doing household chores

Time and location difference

Use of computer and zoom

Technology challenges
Internet Network
Age and length of time not in college
Individual challenges
Physical health
Credits and many courses
Learning challenges Lots of learning tasks

Learning strategies

Theme 1. Time challenges

Participants expressed three aspects of time challenges. One of the “time
challenges” themes was that they might have been studying and working at the same
time. They talked about how their conditions as full-time workers so that sometimes in
the work schedule they have to follow online learning;

“It's a bit difficult because when we study we are working, so it's no longer off

or it's really like a face to face class.”




“...1 find it challenging to divide the time. Because, we work directly with
patients.... sometimes when we are in class, suddenly there is an emergency.”

“Because we only listen through headphones while working, concentration is
slightly diminished.”

The other expressed about dividing time between studying, working and doing

household chores. Male and female participants as parents continue to carry out their
respective roles in the household while the role of students must also be fulfilled:

“In between working, looking after kids, sleeping, and attending to homework.
The exam must really be like being chased by time. And it's incredibly difficult.
It's not that easy...”

“However, because this time is so essential to us, we need to learn how to share
while working.”

“l myself have two jobs. So half to death I divide the time. In the morning I
work, then at night I work to add more classes..hmmm.”

Similarly, another challenge that became a topic of discussion was time and

location differences. Some participants who are outside the continent of Asia have
problems participating in time-related learning:

“Despite most of the lessons being at night. What's difficult is that the class is
in Indonesia at 8 in the morning, it's 6 in the morning, here at 5, at 7 in the
morning.”

“Different times so that it makes me a bit overwhelmed because at night 1 have
to get up, then outside work, the next morning work.”

Theme 2. Technology challenges

Participants said that technology is one of the challenges in online learning, as

described in the theme of “Time challenges,” which has made technology necessary to
use. The use of computers and zoom has been a challenge experienced by students:

“Not many nurses are familiar with Microsoft PowerPoint, PowerPoint

presentations, or how to create effective presentations.”

“Yes, for the first time we used computers. Indonesian people...more upgraded
than us. Maybe we use a computer here like most. So you have to learn to use a
computer before zooming in, share to do your homework”




“Therefore, if it's a computer issue, it was a serious issue. In my opinion, since |
also finished my D3 in 2002, I have never used a computer except only at
work.”

“Indeed, we use computers here, but they are already configured on each one.”

The need to use technology is crucial in the era of online learning. Another
technology challenge expressed by the participants is internet network issues. Internet
network access is needed to carry out learning activities such as zooming, video
conferencing, etc. Some participants experienced internet problems when participating
in online learning;

“So we use zoom meetings...sometimes this zoom depends on the internet
signal. Sometimes there is a problem with no signal so we can't engage in online
learning properly.”

“We were expelled from the zoom meeting because there was no signal and then
we lost it.”

“A tough challenge when we ah..take the TOEFL test. Sometimes the sound is
very small, sometimes it's not even clear.”

Theme 3. Individual challenges

Age affects the learning process, especially in online learning. Participants have left the
previous education level, namely Diploma 3 in nursing several years ago. Therefore,
participants felt the “age and length of time not in college” were challenges in
participating in online learning in this extension program to obtain a bachelor’s degree:

“We haven't attended school for a very long time, possibly about 20 years since
we completed the D3 nursing degree. Now we have to enroll in college once
more. It's too hard to think.”

“Since | also completed my D3 in 2002, I don't think I've ever used a computer
for anything other than work.. then when you start taking online learning... it's
too heavy...heee.”

“We've lost some of our former intelligence and vigilance. So actually taking
school is much better when you are young.”

“We are old, sometimes we use technology, and occasionally we are also slow..

But because it's time to use technology, we have to learn too..”

Another challenge is health conditions as stated in the sub-theme “Physical health.”
Participants felt that the heavy burden experienced was using sleep time to participate in




online learning or completing learning tasks. Participants feel worried about their
health, especially in this COVID-19 era.

“There is one challenge that | am most afraid of, actually the problem of
COVID, because we are also fighting. But thank God I didn't get sick, I'm still healthy

until now.”

“Many have contracted COVID and many are sick. But I have to maintain a
strong enough stamina to face work and study. So from all this the burden is a lot, not
only time, but health.”

“Because | work in a different city, so it takes like 45 min to | hour. I have to go
to class, come home at 9 pm, class again from 1 to 5 am. sometimes feel... afraid
too if I getsick.”

Theme 4. Learning challenges

Participants feel a lot of credit burden or feel the number of courses taken in one
semester is too many. The challenges in learning become sub-themes related to the
number of credits and the types of courses that students must complete in the extension
program and stated as follow:

“The number of courses we take. | was shocked, it turned out to be far more than
what we thought. Yes, so the number is a hundred how much is that...to
complete the program.”

“We have a lot of credits; during one semester, I took 14-16 of them.”

*...especially while taking numerous courses—roughly 14 credits—while
completing a thesis...”

Participants felt that the tasks to meet the requirements of each course were too
many. This provides a challenging experience in participating in online learning as
stated in the “Lots of learning tasks” sub-theme and expressed by the participants as
follows:

“....concerning the assignments given... hmmm.. because it's online, perhaps
there are too many...”

“Then we also have a lot of homework. In the past, who was it..mom, there
I had a lot of homework. Sometimes it's all right to have a lot of a homework,
but with a lot of home it becomes unfocused.”




“The amount of homework that each professor assigns is excessive. For
example, there is one lecturer teaching 2 types of lecture words, each course has
many assignments. Not to mention the other lecturer's classes... haa.”

Some participants feel that the learning system experienced by students recently
is different from what they have experienced in their country of residence, America.
Participants explained that independent learning is a system that is applied in the
learning process as expressed as follows:

“This might be the difference between studying abroad and studying here at
this university, we all zoom, in America and here we don't zoom too much. So
the faculty just gives students tasks, so we do everything independently.”

“The system here is important for face-to-face meetings, absent... if studying in

America, only important tasks are given by the lecturer, submitted at any time

during the semester. So to meet zoom is not as often as here. So one of the
obstacles for our presence to zoom is also an obstacle.”

“The learning system that I have followed in America, we are considered as
students who are responsible for themselves. Work on assignments then submit,
work on submitting assignments. So once in a while we meet. That's one of the
problems too.”

DISCUSSION
This study aims to egplore nursing students’ challenges in working while

studying in the era of the COVID-19 pandemic. As a result of the qualitative
inductive content analysis, four themes were generated. The first theme “time
challenges” emerged from the three sub-themes “studying while working at the
same time,” “dividing time between studying, working and doing household,” and
‘“ time and location difference.” They expressed how they as parents have to carry
out household roles while also meeting the demands of learning. Furthermore, in
conditions of different continents, some students have to use shorten their
nighttime sleep to take part in online learning. The results of this study are very
contrary to the results of many studies that have been carried out. The theme of
time management was largely acknowledged by participants as the dominating
viewpoint, and they all concurred that online sessions had helped them save time
and increased their performance. Indeed this is because these studies used
participants who were not working (Khalil et al, 2020; Rajab, Gazal and Alkattan,
2020; Hermida, 2020).

Many participants talked about technology challenges. This theme emerged
from sub-themes “Use of computer and zoom,” and “Internet network.” They
found that computer use and zoom are new. Even though many use a computer at




work, using a computer for learning can still be difficult. More specifically, the
mastery of computer use in baby boomers/generation X is very different than that
of generation Y/Millennials.

Previous studies validated that Eese older generations tend to have higher anxiety
associated with technology use. They take longer to adopt new technologies and use
less variety of technologies (Van Volkom, Stapley, and Amaturo, 2014; Kathryn
and Madden, 2012). In fact, several studies were consistent with this study
regarding internet networks. The stability of the internet network and the ease of
accessing the internet sometimes become obstacles to participating in online
learning. Students complain that they are late in submitting assignments because
of the problematic internet network. In addition, the socioeconomic, race, social
class, gender, age, and geographical area were also found as factors of challenges in
online learning (Mpungose, 2020; Van Deursen and Van Dijk, 2019; Rodrigues et
al, 2019; Situmorang and Tambunan, 2021).

In addition, an individual challenges theme emerged from the sub-themes of
“Age and length of time not in college,” and “Physigal health’”” Some research
results show that age affects learning independence In the COVID-19 pandemic
era. In the context of this study, the age of the participants has long left the
learning process, which was at the stage of diploma 3 nursing education. This
condition affects student learning independence. At the age of the respondents in
this study, this condition has a high impact on their self-regulated learning.
However, in some previous study results, self-regulated learning was low or
moderate, which is in fact at the age of 20-25 years. (Martin, Stamper and
Flowers, 2020; Sikteubun and Tambunan, 2022; Churiyah et al, 2020). On the
other hand, the students encounter difficulties in remote learning to the point that
they are sacrificing their physical health. In this study, the students are working while
simultaneously engaging in online learning. though other research on students who are
not whilg working. Students in Malaysia have brogght up a similar concern about the
burden of attending 6 to 8 hours of online classes. gudents spend almost the entire day
in online classes and answering activities, thus giving them less time or no time to
engage in physical activities (Sundarasen et al., 2020; Rotas and Cahapay, 2020).

Finally, participants in this study experienced learning challenges.This theme
emerged from sub-themes “Heavy workloads,” and “Learning strategies.” These two
sub-themes are very consistent with previous studies (Gultom and Tambunan, 2021;




Situmorang and Tambunan, 2021; Churiyah, 2020; Dhawan, 2020). According to Naffi
et al, (2020), during the COVID-19 epidemic, a lot of scholars have proposed ideas for
improving the efficacy of online learning. Eight suggestions are made about how
universities should increase cess to online learning and equity. Included in them are
the following: (1) develop accessible materials; (2) select suitable digital tools; (3)
record lectures and caption videos and audio content; (4) adopt inclusive culturally
responsive teaching; (5) adopt a flexible approach to student participation; (6) ensure
financial support and equipment; (7) recognize students' needs; and (8) address systemic
racism.

CONCLUSION

The following four themes were generated for participants’ challenges in studying while
working in the era of the COVID-19 pandemic. The results of the focus group study
named time challenges, technology challenges, and individual and learning challenges
to be the major 4 themes. In addition to these themes raised, ten sub-themes emerged.
These ten sub-themes were studying and working at the same time, dividing time
between studying, working while doing household chores, time and location difference,
use of computer and zoom, internet network, age and length of time not in college,
physical health, credits and many courses, lots of learning tasks, and learning strategies.
These challenges were delineated from the point of view of nursing students at one of
the nursing schools in Indonesia. In addition, the nursing students’ challenges with
online learning while work{p have an impact on their learning engag@hent,
satisfaction, and performance. While there is a growing body of research on ge online
learning challenges in the era of the COVID-19 pandemic, a need to continue [0 study it
through thoughtful, well-designed studies to serve as a guide to scholars and educators
in online learning and beyond.
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